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Foreign languages in special education

O1 §évec YAwooeg otnv EISiIkn Aywyn Kal Ekmraidevon

DAY 1 (09:00 - 17:00) ENGLISH

(09:00 - 09:15) GREETINGS - XAIPETIZMOI (MpvTavikeg APxEQ)

=™ (09:30 - 10:30) Keynote speaker I: Cardinaletti A.
On accessible language testing for students with disabilities

Chair: Stavrakaki S.

=™ (10:30 - 11:30) Keynote speaker lI: Andreou G.

Developmental Dyslexia and Language Learning

Chair: Talli I.
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(11:30 - 12:30) SESSION 1 (ENGLISH): TAQXXOAOrIIKEX MPOZXEITIZEIX XTHN
EKMAOHIH KAI AZIOAOINHIH AEYTEPHL / SENHX TAQXIXAX IE ATOMA ME
EIAIKEL EKIMAIAEYTIKEX ANATKEX LINGUISTIC APPROACHES TO SECOND
/FOREIGN LANGUAGE LEARNING, TEACHING AND ASSESSING IN
INDIVIDUALS WITH SPECIAL EDUCATIONAL NEEDS

Chair : Cardinaletti A.

11:30 - 11:50 Volpato F. & Piccoli E. Explicit teaching of syntactic rules:
approaches for bilinguals/L2 learners and students with learning
disabilities

11:50 - 12:10 Alexiou T. Accommodating materials to integrate young
learners with dyslexia. Never too late to do the right thing

12:10 - 12:30 Talli I. Bilingual assessment in special education: issues,
challenges and recommendations

BREAK 10 MIN

(12:40 - 14:00) SESSION 2 (ENGLISH): 1AIQTIKH NMPQTOBOYAIA KAl
AIAAIKAAIA ZENQN FTAQIIQN XE MAOHTEL ME EIAIKEL EKMAIAEYTIKEX
ANATKEL - PRIVATE SECTOR AND TEACHING FOREIGN LANGUAGES TO
STUDENTS WITH SPECIAL EDUCATIONAL NEEDS

Chair: Kyritsi E.

12.40 - 13:00 Zalamitsou M. & Kotsoni P. Differentiated instruction and
multisensory structured learning in an inclusive EFL setting

13:00 - 13:20 Valtzidou A., Pechlivani, E. & Blioni, V. 7 steps to teaching
writing skills to SEN English Language Learners

13:20 - 13:40 Rassopoulou F. & Koumpourelou M. EFL and SpLDs: laying
the basis for reading

13:40 - 14.00 Konstantinopoulou P. How do we deal with students' poor
organizational skillse

LUNCH BREAK



(14:30 - 15:30) Keynote speakers lll: Joanna Pfingsthorn & Julia Weltgen
Inclusive foreign language teaching: attribution and assessment

Chair: Ypsilantis G.

(15:30 - 17:00) SESSION 3 (ENGLISH): EPEYNHTIKEX NMPOZXEITIZEIX XITH
AIAAIKAAIA ZENQN TAQIIQN XITHN EIAIKH ArQrH - RESEARCH
APPROACHES TO FOREING LANGUAGE TEACHING IN SPECIAL
EDUCATION

Chair: Konstantinopoulou P.

15:30 - 15:50 Tsakalidou S. & Papadopoulou C.-O. Multisensory teaching
of letters for learners with dyslexia. The case of German as a second
foreign language

15:50 - 16:10 Kotsoni P. Vocabulary learning in CALL inclusive foreign
language classrooms: Comparing Single Words and Multi-Word items

16:10 - 16:30 Athanasiadou P. The use of Rewordify software in foreign
language teaching of students with specific reading disability

16:30 - 16:50 Kyritsi E. Factors affecting foreign language teaching and
learning in students with special educational needs: the case of
hearing impaired students
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DAY 2 (10:00 - 15:00) GREEK - ENGLISH

(10:00 - 11:40) SESSION 1 (GREEK) : AIAAIKAAIA KAl
AZIOAOINHIH/EZETAIH ZENQN TAQIIQN LE MAOHTEX ME EEA -
TEACHING, ASSESSMENT AND EXAMS IN BILINGUAL AND L2 LEARNERS
WITH SPECIAL EDUCATIONAL NEEDS

Chair: Neofytidou E.

10:00 - 10:20 FaAavropog l.: AibaokaAia piag §ebTEPNG/EEVNG YAWOOAC
Kal SLOAe€ia: Ocwpia kal SI6aKTIKEG epapuoyeg - Second/foreign
language teaching and dyslexia: Theory and teaching applications

10:20 - 10:40 Kappobvng M.: AiyAwooia, ekudbnon &vng yAwooag
oTNV €8IKN KAl EAANVOYAWOON €KTTAISELON OTOV YEQPUAVOPWVO XWEO -
Bilingualism, foreign language learning in Greek-speaking special
education in German-speaking context

10:40 - 11:00 ToeAa B.: AIayAWDOOIKI YETAPOPA SEEIOTATWY O€ ABNTEG e
SlaTapAxEC ypatmToL Aoyouv - Interlinguistic transfer in students with
writing disorders

11:00 - 11:20 Mmraocékn B.: ATTOTTAQICIOUEVEG YAWOOIKEG SeEIOTNTES KAl
SNUIOLEYIKA YPAP OTO TTAQICIO TNG EKUABNONG EEvy YAWOOWY OTnV
a8IKn aywyn kai ekmaibevon - From decontextualized skills to creative
writing within foreign language learning in special education

11:20 - 11:40 Mouvtn A.. H &kaiotnta otnv  aflohdynon TNn¢
FA\woooudBeag kal {NTApATA TTPOoCcPACIUOTNTAG OTIC eEETACEIC YIa
uadnTéc pe EMA - Fairness in language testing and issues of exam
accessibility for candidates with SpLDs

BREAK 20 MIN

(12:00 - 13:00) Keynote speaker IV (GREEK): Iravobdng MNopyog

Avayvopion kai a§iohoynon maisiov pe Hadnoiakég SLVOKOAiEG Oe
padnTtéc mouv padaivouv &gbTEPn YAwooa - Identifying and assessing
children with learning difficulties among L2 students

Chair: Fahavtouog .
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(13:00 - 14:00) SESSION 2 (GREEK): KOINQNIKO-MOAITIZMIKEX EIAIKEX
AYIKOAIEL XITHN ZENOTAQIIH TAZH - SOCIAL CULTURAL SPECIAL
DIFFICULTIES IN FOREIGN / LANGUAGE CLASSROOM

Chair: MammadommobAoL

13:00 - 13:20 Kaocdamn E.: Metd@paon TV TEOT N EMXWPIES
TTPOCAPUOYEG - Translation of tests or localisations

13:20 - 13:40 Neoeurtidbov E. & Kaoarmn E.: Mapdadeyua afloAdynong
UVAUNG KAl avaAvong vonTIKOL AeEIKOL oTnV ITAAIKA @G EEvn YAWO oA -
An example of assessment of memory and mental lexicon in Italian as
a foreign language

13:40 - 14:00 Tiyka E. & Kaocamn E.. AISQCOKAAIO QYYAIKQV O€ EDAANWTES
KOIVQVIKEG OuAdeg: H ommik péca amo Tnv ‘Hmma Nontikry Alatapaxn
NAIKIOUEVY evnAiKwY - Instructing English as a foreign language fo
vulnerable social groups: insights from MCI older adults

CLOSING KEYNOTE
(14:00 - 15:00) Keynote speaker V: Cynthia Cress

Adapting Foreign Language Instruction for Children who have Speech
and/or Language Impairments

Chair: Stavrakaki S.
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On accessible language testing for students with disabilities

Anna Cardinaletti

Ca’ Foscari University of Venice

For enroliment, Italian universities require mandatory certification of general English
skills at the CEFR B1 level. In addition, students must offen demonstrate their skills in
written Italian as a mandatory entry requirement.

The project presented here has designed a series of studies to examine different
aspects of computer-based tests in the native language (ltalian) and foreign
language (English).

Results allowed us to develop guidelines regarding valid tests of Italian and English
that are accessible to students with sensory (deaf), language, and learning
disabilities. The developed guidelines may inform language exams in all degree
courses.

Developmental Dyslexia and Language Learning

Georgia Andreou

University of Thessaly

The contents of the presentation “Developmental Dyslexia and Language Learning”
include a) Brief definitions on Dyslexia and the phonological deficit hypothesis b) the
factors which affect first and second language learning by typically developing and
dyslexic children (evidence from brain scanning research) c) the characteristics of
the children with developmental dyslexia in different languages d) Error types
(examples from the English and Greek languages) e) Linguistic skills transfer from L1 to
L2 (and from L2 to L1).

To TIEQIEXOMEVO  TNG  TTapovaiaong  «AvamTuélakn) ALCAefia  kal  ekudbnon YAWTOWV»
mepIAauPBaver: @) IOVTOUOLS OpPICUOLS yia Tn SLCAe€ia kal TNV LTOBECN PWVOAOYIKOL
eAAEIUUQATOG, B) TOLS TTAPAYOVTES TTOL €TNEEAJOLY TNV EKUABNCN TNG TTPWTNG KAl TNG Se0TEPNGS
YAWOOQAG arTo TaISIA TOTTIKAG avarTuéng Kail TTaidId ue SLOAESIQ (OToIxeia ATTO UEAETEGC OAPWONG
EYKEQAAOL), y) TA XAPAKTNPIOTIKA TV TTAISIOV Ue avarTudiakn SLOAEEIa ot SIAPOPETIKES
YAwooeg, §) TOTMOI OQaAAUATY (mapabdsyuatra amd TNV ayyAKn Kai eAAnVIKn yAwooa) g)
UETAQOPA YAWOTOIKWV Se€loTATwV ammo 'l oe 2 (karamo M2 oell).



FAQIXOAOIIKEL MPOXEITIZEIX X'THN EKMAGHIH KAl AZIOAOIHIH AEYTEPHI / ZENHIX
FAQIIAL IE ATOMA ME EIAIKEL EKMAIAEYTIKEL ANATKEL LINGUISTIC APPROACHES TO
SECOND /FOREIGN LANGUAGE LEARNING, TEACHING AND ASSESSING IN INDIVIDUALS
WITH SPECIAL EDUCATIONAL NEEDS

Explicit teaching of syntactic rules: approaches for bilinguals/L2 learners and students
with learning disabilities

Francesca Volpato & Piccoli E
Ca'’ Foscari University of Venice

In this talk we show some language learning approaches consisting in the explicit
teaching of syntactic rules addressed to high-school Italian-speaking students with
learning disabilities and to bilinguals / L2 learners of Italian. The activities proposed to
these participants were developed following previous studies (Levy and Friedmann
2009; Thompson et al. 2003) based on the feaching of argument structure, theta
theory, and syntactic movement (involved in the derivation of complex syntactic
sfructures — subject, object and oblique relative clauses, passive sentences,
sentfences containing clitic pronouns). These studies have shown that the explicit
teaching of syntactic rules contributes to improving the linguistic syntactic abilities of
these individuals. At the end of the teaching period, the participants showed
improved performance in the production and comprehension of trained structures,
and generalization effects to other (untrained) complex syntactic structures.

Accommodating materials to integrate young learners with dyslexia. Never too late
to do the right thing

Thomai Alexiou
Aristotle University Thessaloniki

In this presentation we will delve into the learners’ characteristics and the difficulties
they face when learning English as a foreign language and we are going to discuss
common symptoms in the classroom. Appropriate methods and tfechniques to deal
with these difficulties will then be proposed and we will also show ways of adapting
the teaching material to help children with dyslexia so as to successfully
accommodate them in the foreign language classroom.

At the end of the presentation teachers will be able to understand the challenges of
presenting existing teaching materials and tasks and most importantly, they will be
able to modify teaching materials to suit the needs of learners with dyslexia.

Bilingual assessment in special education: issues, challenges and recommendations

loanna Talli

Aristotle University of Thessaloniki

The aim of the presentation is to discuss important issues regarding bilingual (or
multilingual) assessment in students with special educational needs (SEN). The field of
bilingual special education is quite new and poses several challenges in assessment,
such as the difficulty distinguishing between language disorders from language
differences (students from culturally and linguistically diverse backgrounds). We



underline that language and literacy difficulties affect not only children’s first
language (L1), but also the processes of L2 learning. Therefore, bilingual students must
be assessed in both their languages, L1 and L2 and cultural/linguistic factors that
might impact their performance should also be taken into consideratfion. Moreover,
we discuss which are the necessary skills and competences of bilingual special
educators for a successful assessment. Focus should be given not only on elementary
and secondary bilingual students, but also on preschool children, in which early
screening of language as well as cognitive skills could serve as predictors of
language and literacy abilities in the future.

1AIQTIKH MPQTOBOYAIA KAI AIAATKAAIA ZENQN TAQIIQN IE MAOHTEX ME EIAIKEX
EKMAIAEYTIKEL ANATKEL - PRIVATE SECTOR AND TEACHING FOREIGN LANGUAGES TO
STUDENTS WITH SPECIAL EDUCATIONAL NEEDS

Differentiated instruction and multisensory structured learning in an inclusive EFL
settings

Kotsoni Panagiota & Zalamitsou Maria
Aristotle University of Thessaloniki & Kotsoni Language School

This presentation focuses on Differentiated Instruction (DI) and Multisensory Structured
Learning (MSL) principles applied in typical inclusive EFL private classroom settings for
vocabulary instruction appropriately differentiated catering for the needs of typically
developing (TD), learning disabled (LD), and ADHD students receiving instruction at
the level of pre-A1 (CEFR). Initially, an overview of the DI and MSL basic principles will
be presented and second, the focus will be on ways and recommendations of how
the aforementioned principles can be incorporated in feaching vocabulary. This will
be followed by apt examples of adapting teaching materials and designing
appropriate tasks to appropriately implement differentfiation in relation to the
environment, content, process, as well as final product.
7 steps to teaching writing skills fo SEN English Language Learners

Alexandra Valtzidou, Vassiliki Blioni & Eleni Pechlivani
American International School

In our talk, we will describe a seven step process for teaching writing to English
Language Learners (ELL) with Special Educational Needs (SEN), which features
dynamic and explicit learning experiences. Our curriculum is inspired by the special
characteristics and needs of this specific group of learners as well as the different
aspects of the writing process. We will begin by summarizing the characteristics and
needs of ELL students who have learning disorders. Next, we will describe the writing
process, defining it as a purposeful human activity that infends to communicate
content fo an audience. We will confinue by presenting our seven step writing
curriculum, focusing on the description and underlying reasons for each step, as well
as offer examples of techniques, methods, activities and materials that can be used.
Writing skills will be developed through actively involving students in various hands-on
activities, such as interviews, presentations and research. We will end our talk by
discussing the holistic skills students will gain by completing this writing course.



EFL and SpLDs: laying the basis for reading

Foteini Rassopoulou & Maria Koumpourelou

My Way (EFL school in Thessaloniki for students with SpLDs)

Research suggests that reading is a multifaceted skill, the acquisition of which is not
an easy tfask. It requires phonological and morphological competence, which
learners with Specific Language Differences often lack. However, the foreign
language (FL) teacher has the power to affect reading fluency. There is evidence
that the suitable, systematic and continuous teaching of reading can improve
reading skills close to average typical performance. To lay the basis for reading, the
FL teacher can employ various phonics and phonological awareness activities,
ranging from grapheme-phoneme correspondences and mnemonic devices to
phoneme recognition and blending. Moving forward, the FL teacher can direct the
learner’s attention from phoneme to syllable and from syllable o word. A variety of
techniques for developing morphological awareness can be implemented to allow
learners to identify, manipulate and eventually learn new words more efficiently.

How do we deal with students’ poor organizational skills?

Polyxeni Konstantinopoulou

My Way (EFL school in Thessaloniki for students with SpLDs)

In our classrooms, we see students who seem disorganized and assume they're being
passive. However, many students really do struggle with organization skills and all the
skills involved in it. As a rule, we might think that being organized is just about being
neat, but that's only a part of it. Organization is more than just keeping track of your
belongings. It's also about organizing your thoughts, managing your fime, planning,
and knowing how to get things done. It is part of a group of skills referred to
as executive functions, which often frouble students, such as those with ADHD. In this
talk, we will present a few strategies we can follow to help children with Specific
Learning Differences, as learning organizational strategies cannot only improve
students’ efficiency, but it can also be a good confidence-booster.

Inclusive foreign language teaching: attribution and assessment Joanna

Pfingsthorn & Julia Weltgen

University of Bremen

The presentation first focuses on the question of what is meant by the term "inclusion"
and shows its different understandings. In ifs further course, foreign language
teaching is connected with inclusion and its potentials as well as challenges and the
role of teachers for the design of inclusive foreign language teaching is described.
The cenfral core of the presentation focuses on a study among student teachers on
the topic of attribution, which was conducted by the presenters. First, the theoretical
background is outlined and linked to the field of inclusive foreign language teaching,
and implications for teacher education in the context of inclusive foreign language
teaching are derived from the results.



EPEYNHTIKEL MPOZXEITIZEIZ ITH AIAAIKAAIA ZENQN TAQIIQN ITHN EIAIKH ATFQrH -
RESEARCH APPROACHES TO FOREING LANGUAGE TEACHING IN SPECIAL EDUCATION

Multisensory teaching of letters for learners with dyslexia. The case of German as a
second foreign language

Sofia P. Tsakalidou, Charis-Olga Papadopoulou
Aristotle University of Thessaloniki

Foreign language teachers could benefit from using the multisensory teaching
approach, which is considered particularly effective when trying to teach learners
with dyslexia (Bastea, 2014; International Dyslexia Associatfion, 2002; Meneselidou,
2011; Nijokowska, 2013; Reid, 2007). It is a method of simultaneous activation of the
auditory, visual, tactile and kinesthetic modalities, using different means to present
information. In particular, the more channels used, the more likely it is that the
information will be imprinted in the memory of learners with dyslexia (Nijakowska,
2013). In this presentation we will examine, in which cases the foreign language
teacher can use the multisensory approach. We will focus on the multisensory
teaching of letters for learners with dyslexia. Furthermore, the basic principles for
implementing the multisensory method, as well as some practical tips for the
classroom are mentioned. In conclusion three mulfisensory activities, which are
applicable in every foreign language classroom, will be presented (Tsakalidou, 2020,
2021).

Vocabulary learning in CALL inclusive foreign language classrooms: Comparing
Single Words and Multi-Word items

Panagiota A. Kotsoni,

Aristotle University of Thessaloniki

The aim of this study was to investigate foreign language vocabulary learning and
more specifically to compare two different types of it, namely, a) single words, and b)
multi-word items in typically developing students (TD) and students with Learning
Disabilities with impairment in reading (LD) receiving instruction in a fully inclusive
foreign language classroom environment. The participants were fifty-two English
language learners (33 TD and 19 LD) aged 9 to 12 who received instruction for the ten
target unknown vocabulary items found in a hyperlinked computerized text.
Retention scores in L1 translation equivalents were examined in students’ long-term
memory an hour and a week after the intervention. Results indicated that multi-word
items were better retained in memory in both the immediate and delayed long-term
memory measurements with significant difference to be registered only in the
immediate long-term memory.



The use of Rewordify software in foreign language teaching of students with specific
reading disability

Panagiota Athanasiadou

University of Thessaly

Students with specific reading disability constitute a significant part of the general
classroom and need a number of accommodations so that they can perform
adequately. A subject which is quite challenging for this group of students is English,
which is a language with non-fransparent phonological system. This aspect provokes
difficulties to the reading comprehension of students with specific reading disability
since they cannot accurately and rapidly decode the text and consequently affects
reading comprehension which is a highly complex procedure that includes not only
fluency and decoding but also the use of strategies, word recognition and self-
regulation techniques. Nowadays, a lot of accommodations are based on the use of
technology. In the current presentation, the software Rewordify is going to be
analyzed and various uses of the software will be further discussed as propositions for
accommodations as regards the feaching of English to students with specific reading
disabilities.

Factors affecting foreign language teaching and learning in students with special
educational needs: the case of hearing impaired students

Evaggelia Kyritsi

National and Kapodistrian University of Athens

Research has shown that learning foreign languages has multiple concurrent and
longitudinal benefits at different levels: linguistic, cognitive, psychological, social,
even financial. Set in this context of multilingualism and its multiple gains, the aim of
this presentation is twofold: first, fo present some factors that influence foreign
language learning in students with special educational needs; second, fo pinpoint
factors that foreign language teachers working with these students should take into
consideration. The presentation is organized in two parts. In the first part, the
discussion involves students with different special educational needs (language
impairment, autism, mental retardation). The second part focuses on students with
hearing impairment. The implications for pre-service teachers’ fraining and for in-
service teachers’ further development are discussed.



AIAATKAAIA KAl ASIOAOTNHIH/ESETAIH ZENQN TAQIIQN IE MAOHTEX ME EEA -
TEACHING, ASSESSMENT AND EXAMS IN BILINGUAL AND L2 LEARNERS WITH SPECIAL
EDUCATIONAL NEEDS

Aibaokalia piag §e0Tepng/EEvng YAooag kal SuoAe€ia: Ocwpia Kal SISAKTIKEG
epappoyig
loavvng FraAavropog

MavermoThuio @ecoaliag

AVTIKEIUEVO TNG TTAPOLOAG avakoivong eival n dibackaAia piag &ebTePNG/EEvng
YADOOQAG Ot OUIANTEG pe SLOAeCia. EISIKOTEPA, A@OL TTAPOLOIACTE TO BewPNTIKO
TTAQICIO TTOL SIETTEI TN SISACKAAIQ evOG SEDTEPLOL KWAEIKA ETTIKOIVWVIAG C& OUIANTES TTOL
gxovv  SlayvwoBei pe TpoPAAuaTa  ypamTtolb Adyov, oOmwg N SduoAegia, Ba
AKOAOLONCOLY eVEEIKTIKEC SISAKTIKEG £PAPUOYES TTOL AVAUEVETAl VA SIELKOADVOLYV KAl
va KAVOLV TIIO TTAPAYWYIKA TNG SiSackaAia piag &ebTepNnC/EEvne oe SLOAEEIKOLG
OMIANTEC.

AiyAoooia, ekuadnon §Evng YAwooag otny &8Ik Kal eAANVOyAwoon ekmaidsvon
OTOV YEPHAVOPWVO XDPO

Bilingualism, foreign language learning in Greek-speaking special education in German-
speaking context

MIATIaéng Kappfobdvng

EAANVIKO AvoIxTO MavemoTAuIo

EVOPUOVIOUEVOI HE TO EKOLYXPOVIOTIKO aiTnua TNG €TOXAS VIO VEEC HOPPEG
EAMNVOYADOONG eKTTAISELONC OTO €EWTEPIKO, N EAANVIKN TTOAITEIO OPEiAEl va KATABETE!
OLYKPOTNUEVEG ETTICTNPOVIKA KAl TTOAITIKG TTPOTACEIC, Ol OTToieG Ba prmopoLoav va
ATTOTEAECOLY TO TTACICIO TNG EKTTAISELTIKAG TTOAITIKAC TTOL TTPETTEl VA SIAUOPPOEI
OeoUIKA KAl TTAISAYWYIKA TIC €MOUEVEG SEKAETIEC OTNV eKTTAISeLON TWV EANAVGV TNG
AlaoTTopAC. EISIKOTEPA YIA TOV YEQPUAVOPWVO XWPEO, To Béua TNG SISaokaAiag NG
UNTEIKAG Kal TNG &EvNG YAWOOAG, KABWG KAl N avapop@®aon Tou TTAAICIoL TNG
TTAPEXOMEVNG EKTTAISELONG YIA TOLG PABNTEC HE EISIKES EKTTAISELTIKEC AVAYKEG, TTRETTEl VA
ATTOTEAOLY PBACIKES TTPOTEQAIOTNTEG TNG ETTIONUNG EAANVIKNG EKTTAISELTIKAG TTONITIKAC YIC
TOLG ‘EAANVEC paBNTEG TNG Meppaviag. Oewpeital avaykaia n aAAayr) ToL POVTEAOL
opYAVWONG Kal avAadeliEng TNG EAANVOYAWOONG eKTTAISELONGS, ATTO CLYKEVTOWTIKO KAl
LVEPOKEPAAIKO TTOL EUPAVICETAl ONUEPT, TE LTTOOTNPEIKTIKO, TTAOLPAAICTIKO KAl ELEAIKTO
hE TN dnuIoLEYIa VEoL AIYAWGCOOUL IXOAEIOL, Ue CLYXPOVO TTPOYPAUUA OTTOLSWY YIA
OAEC TIC EKTTAISELTIKEG PABUISES KAI AVOIXTO KAl O€ N EAANVIKAG KATAYWYNG HadNTEG.



AIaYADOCIKN HETAPOPA SEEIOTATOYV O€ HAONTEG Ue SIaTapayxig ypanTobd Adyou
Interlinguistic transfer in students with writing disorders

BaolAikn Toeha

MavermoThuio @ecoaliag

H SIayAWOoOIKA PeTapOopd SECIOTATWY O HABNTEG peE SIATAPAXEC YPATITOL AOYOL TTOL
paBaivouv pia &&vn yAwooa emnpedletal amo TNV AAANAETISpACN YAWOOIKMY KAl
YVWOTIKQV TTapayovtwy (Chung, Chen, & Geva, 2019). Le TTOAAEG £pevveg PpEONKe pia
oT1aBepn oTevhn AANAEEAPTNON avApESA OTN UNTEIKNA Kal TNV &&vn YAwooa (Cummins,
2005), eV HIA €VPEWG ATTOSEKTH atTown Séxetal OTI ol §e§1I0TNTEG OTN UNTPIKN YAWOCCA
Sladpaparidouv évav KpIioIUo POAO OTnV ekpaBbnon NG &Evng YAwooag (Sparks, 2012).
MNapdAANAQ, ol gpeLvNTEC TTIPOoCAvVATOANI{ovTaAl  OTn  PEAETN TNG  SIAYAWOCIKAG
HETAPOPAG YAWOOIK®V SeCIOTATY OTIWG TNG AVAYVWONG (ATTOKWSIKOTIOINCN KAl
KaTavonaon), TG PVOAOYIKAG KAl TNG HOPPOAOYIKAG ETTIYVGONG KAl TNG opBoypa®iag
(Abu-Rabia & Shakkour, 2014; Geva 2000) kal oTo POAO TNG SIAPAVEIAG TWV
AAQAPNTIKQOV cLOTNUATWY (Seymour, Aro & Erskine, 2003).

From Decontextualized Skills to Creative Writing within foreign language learning in
special education

ATTOTTAQICIOUEVEG YAWOOIKEG 5£§1I0TNTES KAl ANMIOLEYIKN YPAPN OTO TTAQICIO TNG EKUABNONG
§ivov YAwoowv otny EISIkA Ayewyn kai EkTaidevon

Baitoa Mmacékn

MNavemoTAUIoO @ecoaANag

H mapaywyrn yeamtob AOYOL aTOTEAEl pId ATmO TIC ONUAVTIKOTEPEC AKASNUAIKES
5e€oTNTEC aANG  kal pia  amd T PAoikég  SLOKOAEG OTO  TIAQICIO  TNG
SI6A0KANAG/ekuABNONG TNC UNTPIKASC AAAG KAl TNG VNG YAWOOAG KAl KLPIWS OTav
TTOOKEITAI VIO UABNTES HE €I8IKEC PABNCIAKES AVAYKEG. TOUPWVA Ye Tov Lemer (1997), n
TTAPAYWYN YPATITOL AOYOUL €ival N TIO eKAETTTLOPEVN KAl TTOALSIACTATN YAWOOIKN
segiotnTa. 1biaitepo, Aoimtov, evélagépov Tapovoiadlel n Slgpedvnon TOL TPOTTOL
aflomroinong, amd TNV TAELPA TOL CLYYPAPED, TWV YVAOTIKOV SIEQYATI®V TTOL
EUTTAEKOVTAI OTNV TTAPAY®YN yeatToL Aoyou (Olive, Alves, & Castro, 2009). Toupwva
bE TOLG Asker-Arnason et al. (2012), évag o SLVAUIKOG TPOTTOG PEAETNG TWV YPATITWV
KEIWEVOV OXI HOVO WG TEAIKGV TTPOIOVTWY AAAG Kal WG Sladikaciag obveeong e
EUPaAon oe aAAayEg, SI0PBWOEIC, TTALOEIC KAl OTOLG XPOVOLG KATA TOLG OTTOIOLG Ol
EVEQYEIEG AULTEC OULVTEAOLVTAI Ba PTTOPOLOE VA ATTOTEAECEl Eva «TTAPABLPO OTIC
YVQOTIKEG Slgpyaadiegy TTOL eUTTAéKOVTAl OTn Sladikaoia TNG TTAPAYWYAS YPATITOV
AOYOU HIE TEAIKO OTOXO TOV OXeSIACUO KATAANAGWY SISAKTIKGWV HEBOSWV.

Writing is one of the most essential skills for educational success but also one of the most
challenging skills to be mastered when it comes to both native and foreign language
mainstream and special education. According to Lemer (1997), writing is the most
sophisticated and complex achievement of the language system. A central issue in research
on writing concerns how writers manage all these cognitive processes involved in the process
of composing a text (Olive, Alves, & Castro, 2009). According to Asker-Arnason et al. (2012),
studying writing from a dynamic point of view, through process-oriented rather than product-
oriented research, might offer a “window to cognition” in writing and provide valuable
information on designing effective teaching/learning strategies.



H Sikai6TnTa otV a§loAdynon tng Nwoooudabsaag kal {nTAHATa TPOoRACIUOTNTAG
oT1ig e§eTAoEIg Yia HadnTég e EMA

Fairness in language testing and issues of exam accessibility for candidates with SpLDs
Avva MouTtn

APICTOTEAEIO MAVETTIOTAUIO @eCTAAOVIKNG

AVAUECA OTIG 1610TNTEG eKEIVEC TTOL €EACPAAICOLY TN XPNTIWOTNTA £VOC YAWOTCIKOL TECT
AANG Kkal OTToIAG HOPPNAGS ASIoAOYNONG YAWOOTOUABEIAg evpeiag KAiUakag, 18iaitepn
onuacia ¢aiveralr va mapouvoidalel To KPITHpIo TS SIKAIOTNTAG, N OTToia UTTopE va
eCetaletal AvaQopikA He SIAPOPETIKEC OWEIC KAl €0Tiadon. Baoikog oT1dxog NG
TTAPOLCIACNG ALTAG &ival va TIPOCEYYIoEl TN AKAIOTNTA OTO TTESIO TNG afloAdynoNng
NG FTACoOoUABEIag KAl Ye Aavapopd KLPIWS oTa {NTAPATA TTPOCRACIUOTNTAG OTIG
e€etaoTikéC Sokiuaacieg yia Tny Miotommoinon TG NMwoooudBeac yia yabnTég Ye eISIKES
HaBNOCIaKEG SLOKOAIEC KAl AAAEC EIBIKEG eKTTAISELTIKEC avAYKeG. H SIKaioTNTA aiveTal va
OXeTICETAI PE TIG €V YEVEI CLVONKEG OI OTToIeC Ba TTPETTEl va LTTORONBOLY ToV e€eTAlOUEVO
va ammodwael COUPWVA WE TIC SLVATOTNTEG TOL KAl TA ATOUIKA XAEAKTNEIOTIKA ToL. Ta
S1Idpopa CLOTAKATA TOTOTTOINONG YAWOOOUABEIAC KAl O YAWOOIKEG €EETAOTIKEG
SOKIUACIEG LPEIAC KAIUAKAG TTOORAETTOLY CLYKEKPIUEVEG PLOUICEIG/SIELKOAOVOEIC (TT.X.
TEPICTOTEPOC XPOVOG, Braille) mpokeiuévou va Siacpaiicovy OTI OAOI Ol LTTOWAPIOI
EXoLv 100TIUN Kal §ikain Tpoopacn otnv e€eTaoTKA SoKiuacia SIaTnE@VTAg TNV
EYKLPOTNTA TNG SIASIKATIAG.

Avayvopion Kal a§lohdynon maibicodv ge HadnoiIakég SLOKOAIES o0& HadnTig TOL
paBaivouyv §e0TePN YAOT OO

Identifying and assessing children with learning difficulties among L2 students
George Spanoudis

Department of Psychology, University of Cyprus, Cyprus

The population of school children is becoming increasingly diverse, both culturally
and linguistically. The numbers of children diagnosed with specific learning disabilities
(e.g. dyslexia, dyspraxia, dyscalculia, developmental language disorder), as well as
those with intellectual or pervasive disabilities (e.g. visual, hearing and physical
impairments, intellectual disability, Autistic Spectrum Disorder), is steadily increasing
today; so has the number of students enrolled in special education. This situation
raises important theoretical, ethical, and practical considerations. For example, the
identification of language learning impairments (LLIs) is not a simple task, and debate
still rages on several issues. In addition, it is unclear how specific types of language
learning disabilities will manifest in different languages. In this context, the talk seeks to
explore theoretical models that better identify LLI for Second Language Learners
(SLLs), present intervention programs or accommodation practices, or propose
assessment tools that accommodate the special needs of SLLs with disabilities.



KOINQNIKO-NMOAITIZIMIKELZ EIAIKEZ AYIKOAIEX ITHN ZENOFAQIIH TAZH - SOCIAL
CULTURAL SPECIAL DIFFICULTIES IN FOREIGN / LANGUAGE CLASSROOM

MeTagpaon TeoT N EMXOPIA TTPOCAPHOYN

Translation of tests or localisations

Eleni Kassapi
Aristotle University Thessaloniki

To Béua ToL avamTLOCETAI £Xel ELOEIA OXEON PE TNV OTABUION TWV POXOVELLOAOYIKWY
EQYOAEIV KAl €K TNG PLOEWC TOL dNUICLEYEH &va ATTOALTWG KATAvoNTO &ITTOAO
EQWTNUA: TTOIOG KAVEI KAALTEQA TO £OYO TNG OTABUIONG; H TTapadociakr otdbuion Tou
HETAPPACUEVOS EQYAAEIOL UETA TNV TTAYION HMETAPEACNG, N TACN LECK AVTIKEILEVIKA
aflOTNOTNG METAPPACTKAG MVAUNG, N OTABUIoN €ival épyo TTOL TIponyeital NG
HETAQPAOTIKNG TTPAENG; @a avamTuxBoLV ETTIXEIPAWATA LTTEQ K KATA TV SLO £pYWV
OTABUIONG HE OKOTTO TNV SIELKOALVON TWV ETTAYYEAUCATIOV HETAPPACTOYV, IATPWV,
WOUXOAOYWYV VA ETMAEEOLY TO OIKOVOMIKOTEQA KAT ALTOLG XEOVIKA KAl O¢ ATTaoXOANon
KAl o€ AUOIREC avBPWTTIVEYV TTOPWV.

The issue that arises in this presentation is directly related to the weighting of
psychoneurological tools and by its very priority to the franslation of tests creates a perfectly
understandable dipole of question: who does the work of weighting bettere Is the traditional
weighting of the diagnostic tool after the franslation and consolidation or the trend through
objectively reliable translation memory the weighting is a task that precedes the translation
acte Arguments in favor of the two weighting projects will be developed in order to facilitate

professional translators, doctors, psychologists to choose the most economical in terms of time,
employment and human resources remuneration.

Napadaiypa a§ioAoynong HVAUNG Kal avalbong vonTikoL AEEIKOL TNV ITAAIKA G
§&vn YAoooa

An example of assessment of memory and mental lexicon in ltalian as a foreign language

NeoguTidouv EAlcaPer & Kaoamn EAévn

APICTOTEAEIO TTAVETTIOTAUIO @eCTANOVIKNG

ITOXOC TNG €I0AYNCNG Pag eival oe TTPTN Aacon va SigpevbvnBei kKal va avaAvBei n
AEITOLPYIa TOL voNTIKOL AeEIKOL ¢ SeikTn ATTOKTNONG Ac€INOYioL OTNV ekpABnon &Evng
YAQOOAG MPEC® WIOG MHETAPPACUEVNG SoKIUAoiag AeEIAOYIKAC avayvwpiong Kal
amoPaAcng oTo TMPOTLTTO TNG fevoyAwoong couvndikng Sokipaciag SLDT (to Swedish
Lexical Decision Test) yéow eTTIXWPIAC TTPOCAPUOYNS OTNV ITAAIK YADCOA.

TO OULYKEKPIUEVO EPELVNTIKO TTAPASEIYUA AVAPEQETAl OE SIOTTOKEIUEVIKEC OATTAVTHOEIC
EVEQYA EKTTAISELOUEVV ATOUWY OTNV ITAAKA YADOOA TTOL 8I8ACKOVTAl QOITNTEG WUAG
o710 B1 emimedo YAWOOTOUABEIAG TTOWTIOTWS 08 PLOIOAOYIKEG CLVONKES AKASNUAIKNAG
pABNONC KAl eKTTAISELONG TTPOKEIUEVOL VA TIPOKLWOLY CULUTTEPACUATA YA TNV
ekHAOnon Ae€idoyiov kal &n yia TN AgTovpyia TOL voNTIKOL AeflIKOL G  &eikTn
amrokTnong Ae€hoyiou oe siIsaokopevn EEvn YAWCOA, Oxl HOVO TGV LYIWV OUIANTLY OTN
Siadikaoia ekpuabnong &&vng YAOOOoAG OAANG KAl ATOU®Y ME EI8IKEG UABNCIAKES
SLOKOAIEG.

The aim of our presentation is in the first phase to investigate and analyze the function of the
mental lexicon as an indicator of vocabulary acquisition in foreign language learning through



a translated lexical recognition and decision in the standard Swedish language test SLDT
(Swedish Lexical Decision Test) through localization in Italian.

This research example refers to subjective responses of actively frained Italian-speaking people
taught by our students at Bl level of language learning primarily in normal academic learning
and training conditions in order to draw conclusions for vocabulary learning and for the
function of mental lexicon in a foreign language taught, not only to healthy speakers in the
process of learning a foreign language but also to people with special learning difficulties.

H Sidaokalia Tng ayyAIKNg w¢ §Evng YAMOOAG T& ELANWTEG KOIVWVIKEG opasdeg: H
onTikn péoa amd tnv ‘Hma Nontikn Alatapaxn NAIKIOUEVEV eVNAIKGOV

Instructing English as a foreign language to vulnerable social groups: Insights from MCI older
adults

Evangelia Tigka
Aristotle University of Thessaloniki

To @Acpa TNG ekTTAiSeLONC EVNAIKWY €ival AvoIXTO TTPOG OAOLC TOLG EKTTAISELOUEVOLG
TTOL ETTIOLUOLY VA PEATIOCOLY TIC YVAOEIC TOLG, AVEEQPTATWS CLVONKWY, XPOVOL N
EKTTAISELTIKOL TTAQITioL. MapdAa AvTd, LTTAEXEN MIA TACON VA ATTOKAEIOVTAl KOIVGVIKA
TeEPIBwpPIOTTOINUEVOI AvBPWTTOI ATTd TOV Kavova TNg dia Riov padnong. O NAIKIUEVO!
TOL &Xouv SlayvwoTel pe Hma TvwoTk Alatapaxn, SnAAdh pe PId  YVOOTIKA
KaTdoTaon TIOL OLVABWCS TPOoNYETAl TNC AVOIAC XWEIC va emneedaletal n
AEITOLPYIKOTNTA TOL AVOPWTIOL, CLVICTOLV &va EOYAWTTO TTAPASEYUA E€LAANWTNG
KOIVGVIKNG opadag. O TpOTTog TToL auToi ol AvBpwTTol TTpooeyyiovy KABe evkapia yia
TIEPAITEPW  eKTTAISELON, 16iG OTAV €ival KATAANAG Sopnuévn kal Soopévn armod
ETTayyeAuaTieg, vmoypaupilel TN yvAola avdaykn Toug yia Slapkr paénon. Itnv
TTapoLOoA £peuva, N SIGACKAANIA TNG AYYAIKNG wC SebTEPNG/EEVNG YAWOCAG ATAV TO
HMECOV YIA TN VONTIKA £VIOXLON TGV CLUUETEXOVTWY. ETTeira ammd SI6ACKAAIa TRIWV €TV,
Slapavnke OTI N avdAykn yia oLVSEECH KAl KOIVRVIKOTIOINON HE avBp®TTOLS TTOL
BIOVOLY TTAPOPOIEC OLVONKEG, KABWC KAl N CLVAICONUATIKY) EUTTAOKN HE TNV
EKTTAISELTPIA CLVIOTOLY TA KUPIA XAPAKTNPEICTIKA ALTAC TNG opddag. To malA TTov
OLVOETEL TO TTPOMIA EVOC eVAAIKA EKTTAISELOUEVOL QATTOTEAEITAI ATTO KOUPATIA TTOL
ATTAITOLY TTEPAITEPG KAl BaBLTEPN £peLVA.

The scope of adult education is open to all learners who wish fo enhance their knowledge
regardless of circumstances, timing or educational settings. Nonetheless, it is usually the case
that socially marginalised people tend to be excluded from the norm of lifelong learning. Older
adults diagnosed with Mild Cognifive Impairment, i.e. the cognitively functional condition
usually preceding dementia, constitute an eloquent example of a socially vulnerable group.
The way these people approach any chance for further education, especially if it is suitably
structured and professionally delivered, underlines their genuine need for ongoing learning. In
this research, the instruction of English as a second language was the medium to mentally
enhance the participants. Following three years of teaching, the need for bonding and
socialising with peers experiencing similar conditions alongside the emotional attachment with
the educator proved to be among the most prominent features of this group. The adult learner
profile puzzle comprises challenging pieces requiring further and deeper research.



Adapting Second Language Instruction for Children who have Speech and/or
Language Impairments

Cynthia Cress

CCC-SLP, University of Nebraska-Lincoln, USA

Learning two or more languages does not delay language development in any
children, including children with language disabilities, but instructional strategies
should be adapted to accommodate the child’s abiliies and impairments. This
session will cover characteristics of language and speech impairments that can
affect second language learning, evidence-based parent coaching models in
language development, commonly used approaches to language instruction by
therapists and teachers, and adaptations to these language instruction strategies
that help children maximize their skills and compensate for areas of difficulty or
impairment. Each of the suggested adaptations will be illustrated with a practical
example applied to second language learning situations.



Bioypawika - bios

Keynote speakers (MpookekAnuEVol OpIANTES)

H Fewpyia Avépéou cival Kabnyrntplia oto avTikeipevo «FTAoooAoyia: EKTTAISELTIKr Kal
NevpowuxoAoyikn Mpootyyion TNG FPAwocagy oto MNaidaywyiko Tufua EISIKNG Aywyng
Kal AlebBvvTpIa ToL EpyaoTtnpiov AiyAwoong Ekmaibevong. Eival cuyypa@iag evog
BiPAioL (povoypagia), 15 kepaAaicv ae BIPAIA EAANVIKG KAl EeVOYAWTTA, KAl EXEl TTAV
amo 100 emoTnUOVIKG apBpa SNUOCIELUEVA Ot EAANVIKA KAl KLPIWG EEvOyAwooa
EMOTNUOVIKA  TIEQIOSIKA. Exel 6WOEl TIOOOKEKANUEVEC OWINEG KAl SIOAEEEIC o€
MNavemoTAIa TNG ALOTPAAIAG kal TV Hvwpévwy TMoAiTeawy  (Flinders University,
University of Sydney, University of Queensland, University of Massachusetts, San
Fransisco State University, California State University, Chapman University, University of
Alabama). Ta gpeuvnTIKA-EMIOTNUOVIKA TNG evOIaQEOOVTA KIVOLVTAlI OTOV ELPVLTEPO
XWPOo NG NMwoooAoyiag, kal edIkOTERA TNC AVATITLENS TOL AOYOL Ot TTOALYAWCTA
dTopa KAl ATopa He avamTLllakeS SIATAPAXEC KABWG Kal NG SISAKTIKAC TNG
5ebTEPNG/EEVNG YA O OAG.

Anna Cardinaletti is Professor of Linguistics at the Ca’ Foscari University of Venice,
where she teaches Applied linguistics, Clinical linguistics, and Italian linguistics. She
has been the (local) coordinator of many national and international projects on
deafness, sign languages, and inclusive education. She founded the Venice
Accessibility  Lab (www.unive.it/pag/26868/) and the spin-off  Veasyt
(www.veasyt.com) and coordinates the 5-year department-of-excellence project
“Linguistic and Cultural Diversity, Multilingualism and Multiculturalism for the Wellbeing
of Persons and Communities” (www.unive.it/pag/40760).

Cynthia Cress an associate professor in communication disorders at University of
Nebraska-Lincoln. She specializes in language development and disorders, early
infervention, and augmentative communication. She teaches classes on preschool
language disorders, linguistic diversity in bilingual and bicultural, communication
assessment and intervention for children birth-to-three, and communication
assessment intervention for persons with severe disabilities and autism. She also
teaches an infant communication analysis seminar. Cynthia was the principal
investigator on a National Institutes of Health (NIH) grant under the Clinical
Investigator Development Award (CIDA). Other past research activities include
developing and testing technology to support infant vocal development. Cynthia
received the Distinguished Service Award from the Rehabilitation Engineering and
Assistive Technology Society of North America in 1998. She has served on grant review
panels for the NIH Small Business Innovation Research (SBIR) and Small Business
Technology Transfer (STTR) programs. In addition, Cynthia served as the associate
editor for the American Journal of Speech-Language Pathology from 2013-16 before
transitioning to her current editor position.

Joanna Pfingsthorn is a researcher at the department of Foreign Language Education
at the University of Bremen. Her main research interest is inclusive education in foreign
language teaching. >From 2007-2019 she worked as a lecturer and research
associate at the Institute of English and American Studies at the University of
Oldenburg, where she trained prospective EFL teachers. She holds a PhD in Foreign
Language Education from the University of Oldenburg, a M.Sc. in Cognitive Science
from the University of Amsterdam and B.A. in Psychology from Jacobs University
Bremen.


https://www.unive.it/pag/26868/
http://www.veasyt.com/

George Ch. Spanoudis is an Associate Professor of Psychology at the Department of
Psychology of the University of Cyprus. His research and teaching focuses on the
study of intelligence, cognitive development and language disorders. In particular,
he is researching the interaction between basic cognitive mechanisms and higher
cognitive abilities, and developmental language disorders with emphasis on the
interplay between cognition and atypical language development. He currently
investigates age-related changes in inteligence and language learning disorders
using behavioural and event-related potential tfechniques. He also works on the
application of statistical models in psychological data and is particularly interested in
structural equation modeling and multivariate data analysis for discrete or
categorical data. He has over 60 international peer-reviewed scientific articles,
including many publications in high-level journals. He leads or participates in many
projects funded by both national and European agencies.

Julia Weltgen is a Researcher in the field of Inclusive Education with a focus on
didactics and teaching in secondary schools at the University of Bremen. Her
research interest focuses on the question of how fteaching and learning can be
made accessible for all students. In addition to her work as a teacher with 1st and
2nd state examination, she completed her PhD at the University of Eichstatt-Ingolstadt
in 2019, where she worked as a research assistant since 2014 as well.

Speakers (Eionyntég)

H Navayiota ABavaciddouv civalr vrmoyneia SiI6akTopag oT1o Maldaywyikod TuRua
EISIKAC Aywyng Tou [lavemoTtnuiov OeooaAANiag kal egpyddetal OTOV XWPEO TNG
ekttaidevong.  Imovdace AyyAKh  DIAoAoyia oTo EBvikO kal  KamodioTpiakd
MNavemoTAio ABnNvov  Kal  artéktnoe  Metamtuoxiakd  AimAwua  Eisikebong  oTIg
SlaTapaxeg yparmTtoL Kal TTPO@OPIKOL AOYoL attd To TMAVeMoTAUIO @ecoaAiag Kal TO
EAANVIKO AVOIKTO MavemoTAuio. Ta epeubvnTIKA TNG evOIAMEOOVTA ETTIKEVTPWVOVTAI OTNV
MEAETN TNG AVAYVOTIKAC KATAVONONG MABNT®V PE €8IKn SIaTapaxr TNG avayvwong
otV AyYAKKR YA®OoOodA. ‘Exel CUUUETAOXEI O OLVESPIA KAl EXEl SNUOCIELOEl OXETIKA
ApBpa ot EevOYADOTTA KAl EAANVOYAWOCTA TTEQIOSIKA.

Vassiliki Blioni is a Learning Specialist at an American International School. She holds
a BA in French language and literature, a MSc in French as a Second or Foreign
Language with specialization in teaching students with learning difficulties and a MA
in Special Educational Needs & Inclusion. Vassiliki has been working as a Special
Educator, a French language teacher and an elementary/secondary tutor since
2006.

O lwavvng Tahavrépgog cival  Avaminpwtng Kabnynmng  Epapuoouévng
FAwoooloyiag o1o TuAua MNWOCIKOV & AIQTTOANITICUIKGY ITTOLSGV TOoL MavermoTnuioL
Oeocoaliag. AIaBETe TTOALETA SISAKTIKA KAl EQELVNTIKA EUTTEIRIA OTN SI6ACKAAIC TNG VEAG
EMNVIKNG ¢ 6ebTePNC/EEvNg YAWOOoAG ot SNUOCIOLS KAl ISITIKOLS (POPEIC TNG
EAANGSAG KAl TOL €EWTEPIKOL, EV TA EQELVNTIKA EVOIAPEOOVTA TOL OXETICOVTAl PE TNV
Epapuoopévn (Mvwoiakn) Mwoooloyia, TN SI6ackalia TNG eAANVIKNAG ¢ ' Kal g
M2/=r, 1 &i6aockalia Tov Ae§ihoyiov piag M2/=l, 1 Al-/TloAvyAwaoaoia kal TN AiyAwoon
EiSIkr) Aycoyr.

O MIATIAdng Kapfobvng cival katd oepd TITLXIOLXOS TV TUNUaTtwy Woxoloyiag,
Naibaywyikng kai MoAITkaV EmoTnuey Touv MavermoTtnuiov ABNvaY, eEe1SIKELONKE GTN
YoupoLAeLTIKA MNalbaywyikh) oTo Movaxo TNS Fepuaviag Kal OAOKANPWOE TOV KOKAO
TV HPETATITUXIOKQY TOL OTTOLSWV HE TNV ATTOKTNON SISAKTOPIKOL SITTAOUATOC OTO
MNavemoTtAuio lwavvivov. Eivalr cuyypagéag touv dDwvoAoyikob TeoT Avixvebong
AVLOAEEIKNG TouTTePIPOoPAs (PQTAAYY 5-8), To omoio éxel oTaBuIoTel 0TV EANGSA Kal



amevBboveTal o TTAISIA  TTPOCYXOAKAG KAl OXOAKAC nAKKiag. ApBpa Tou éxouv
SNUOCIELOEI Te EAANVIKA KAl EEva eMOTNUOVIKA TTEPIOSIKA. AIETEAECE ETTI OEIpA €TV
IXOAIKOG LOUPOLAOC, epyAlETal WG WLXOAOYOG Kal SiIsAckel Ta pabnuata «Woxouetpian
Kal «EISIKA Aywyny o€ PETATITOXIOKO eTTiTedo, eved amd 10 2020, eKTTPOCWTIE TO
Ymrovpyeio Maideiag otov EBVIKO MNxaviouo yia Ta AlKai®uaTa Tou Maibiov.

Eleni Kassapi is Professor of Translation Studies at the Department of Italian Language
and Literature, School of Philosophy, Aristotle University of Thessaloniki (PhD in
Translation, Postgraduate Diploma in Pedagogy, Faculty of Philosophy). She was
member of the Social Policy Committee of the Aristotle University of Thessaloniki as
responsible in a research project concerning the needs of students with hearing
impairment and also a member of the Environment Council of AUTh. She is the
Scientific responsible for the translation and rescue of the loannis Papafis Archive,
Translation Laboratory of the Papafios Foundation. She was the Director of the
Postgraduate Program in Languages and Culture of Italian Philology, AUTh. and also
the Creator of Content for the teaching of tfranslation and intercultural studies and
Content of Open Digital Courses. She was responsible for the Bilateral Agreement of
AUTh with the University of Nebraska USA. She has been the editor and Co-Editor of
several infernational scientific journals.

Polyxeni Konstantinopoulou holds a PhD in Neurolinguistics (AUTH). She is a tutor of
English in special educatfion and a co-founder of My Way (an EFL school in
Thessaloniki for students with SpLDs). She received her Master's Degree in Language
Disorders (University of Essex) and served as an Associate Research Fellow atf the
University of London. She has presented scientific abstracts in conferences worldwide
(Science of Aphasia and Academy of Aphasia among others).

Panagiota Kotsoni is a Ph.D candidate at Aristotle University in foreign language
learning in students with learning disabilities. She holds a MA degree in Special
Education (OUC) and a MSc in Neurolinguistics (AUTH). She is also frained in EEG
devices and multilingualism (University of Reading, England) and EGG and Eye-
fracker devices (KU, Germany). She is the owner of an inclusive foreign language
school for both typical and SEN students.

Maria Koumpourelou is an English feacher specialized in SpLDs and an ELT materials
writer. She studied English Language and Literature, she holds an MA in Language
Disorders and Educational Intervention (AUTH) and she is CELTA-qualified. She works
for SuperCourse, an ELT publisher, and MyWay, an EFL school for learners with SplLDs.
She has taught English for over a decade and believes anybody can learn anything
in the right setting.

H Mapia Kovumovpédouv civar kabnyntpia AyyAikov e e€eibikevon oTic EMA kal cuyypagéag
EKTTAISELTIKOL LAIKOU Yia TN S1SackaAia TV AyyAIK@V. Xmovdace AyyAikn TAooa kal @iAoAoyia,
gival KATOXOG UETATITLXIAKOV TITAOL OTTOLSWV OTIG TAWOOIKEG AIQTAPAXEG KAl EKTTAISELTIKN
MapéuPBaon (ANG) kai s1abétel SimAcwua CELTA. Epyalerar yia tn SuperCourse, évav ekS0TIKO 0iKO
BiBAicov Sibaokaliag AyyAikwv, kai To MyWay, éva oxoAgio AyYAIK@V yia uadntég ue EMA.
AISAoKE AYYAIKG yia TTAve ammd uid SeKaETia Kal TIoTeVE OT1 © KABe AvOPWTTOC UTTOPEI va UABEl
OTISNTTOTE OTO KATAAANAO TTEQIBAAAOV.

H Evayyelia Kvpiton cival péhog EAIMN oto Tunua didoAoyiag Tou EKMA (Epyaothpio
WoxoyAwooohoyiag & NevpoyAwoooloyiag, Touéag NwoooAoyiag). Eivar amdpoitog
TOL TUAUATOG AYYAIKNG TA@ooag & PIAoAoyiag Tou AMNO Kal €xel OAOKANPWOTEl TIG
METATITOXIOKES KAl SISAKTOPIKEG OTTOLSEC TNG oTo MavemoTAuio Tov Reading (UK). Ta
EQELVNTIKA TNG EVOIAPEPOVTA ETTIKEVTOWVOVTAlI OTNY KAIVIKI) YAWOOCOAOYIa KAl OTn
Sibaokalia NG &Evng YAWOOAG o€ UaBNTEC e EISIKEG EKTTAISELTIKEG AVAYKEG. ATTO TO
2007 £wg 10 2020 £pyAOTNKE WC EKTTAISELTIKOG AYYAIKNG TAooacg kal dIAoloyiag ot
OXOA€gia €16IKAG aywyNG.

H MoAv§évn KewvoTtavrivorrobAou eival Aibaktopag Nevpoyhwooohoyiag (AMO). Eival
KABNYATPIa AYYAIKQV €I8IKNG aywyng Kal ouv-I5pLtpla Ttou “My Way" (kévipo
S16A0KANAC  AYYAKQV  QTTOKAEIOTIKO  O¢  pabntéc  pe  EiSikéC  Mabnoiakég



AlQQOPETIKOTNTEG) OTNV ©ecoaAovikn. Exel TTOAYUATOTTIOINCEl METATITUXIAKES OTTOLSEC
oTIG «TAOOIKEG AlaTapaxégy (University of Essex) kal SieTéAece Associate research
fellow oTo University of London. Exel eTMIOTNUOVIKEG AVAKOIVAOEIC O EAANVIKA Kal S1EOVN
oLveSpIa peTalL AAAWYV TO Science of Aphasia kal Academy of Aphasia.

H Bditoa Mmacékn cival uéAog X.E.M. Tou EAANVIKOOL AvoikToO MavemoTnuiov oTo MM
(ETIOTAPES NS AYWYNGH. IUUUETEXEl OTNV  €pevvNnTIK opdda Tou Epyaotnpiov
AiyhAwoong Ekmaidevong oto TL.T.EA. Tou TlavemoTnuiov ©OecoaAiac kal Exel
SNUIOLPEYACE  EKTTAISELTIKO  WNPIAKO LAIKO  YIa € QATTOOTACEWS  ETTIHOPPWTIKA
TTEOYPAUUATA. ITNV €KTTAiSeLON TNG TTEPIAAUPAvVOVTAl MeTATTTLXIOKO TPoOYPAUUC
Ymouvdwv oTnv Epapuoouévn TAwoooloyia kal AISAKTOPIKO oTnyv EISIKA Aywyn. Ta
EQELVNTIKA-ETTIICTNUOVIKA TNG EVSIAPEOOVTA €CTIACOLY OTNV AVATITLEN TV TAWCOIKWY
AEEIOTATWV OTN UNTEIKNA Kal §Evn YAWOOA We upaon otny NaboAoyia Tng NAwooag.

Anna Mouti holds a BA in English Studies and a BA in Italion Studies, an MA and a PhD
in Applied Linguistics. She is an Assistant Professor at the Department of Italian
Language and Literature at Aristotle University of Thessaloniki and a Tutor and Module
Coordinator at the MA Programme "Language Education for Refugees and Migrants"
at the Hellenic Open University. Her teaching and research interests include mainly:
Applied Linguistics and Second Language Acquisition, Language Testing and
Assessment and Educational Linguistics

H Avva Movortn cival Emikovpn Kabnyntpia oto Tunua Italikng Maooag kar @iloAoyiag Tou
AlG, ue yvaOoTIKO QvTIKEEVO "Oewpieg aATTOKTNONG SEVTEPNG YAWOOTAG KAl EPAPUOYEC TOULG
oTnNV amokTnon NG ITaAKNG". MapdAnAa cuvepyadetal ue To EAANVIKO Avoixtd MavemoTnuio
oTa mAaioia Tov MeraTmTuxiakoL [Mpoypduuarog “fAwooikn Ekmaibevon yia MNooo@LYES Kal
MetavaoTeg”. Ta epevvnTiKA TNG evdiapépovia Ppickovral oTov XWPEo TNG EQapuoouévng
fAwoooloyiag kai TNG ATTOKTNONG A€0TEPNG TAwooAg, TnG MAwoaikng AfloAdynong, Twv
ATOUIK@V AIQPOp®VY KAl TNG MADCTIKNG EKTTAISELONG e EQAPUOYEG OTNY ITAAIKR, TNV AyyAIKR Kai
TNV EAANVIKN @G 2.

Elisavet Neofytidou has graduated of School of Philosophy, Education and
Psychology at Aristotle University of Thessaloniki with specification in Psychology and
she is a Diplomatic Clinical Psychologist of University Heidelberg/Germany with main
specification in Clinical Psychology/Psychotherapy and Educational Psychology. She
holds a MSc in *Master in Education” from the School of Humanities of Hellenic Open
University. She holds a PhD at the School of Italian Language and Literature AUTH in
"Translation of neuropsychological tests". Postdoctoral student of School of Italian
Language and Literature with issue "The Translation of lexical diagnostic test and
localization”. She works at Aristotle University of Thessaloniki as Special Teaching Staff.
H EAlc@Ber Neouridou cival TTuXIoUX0C TOL A.MM.© Tou TunuaTog @izocoiag, Maildbaywyikng Kai
WoxoAloyiag, ue katevbovon otnv Yoxoloyia. AmAwuarovxos WoxoAoyog Tou lMavemoTnuiov
XaiseABépyng/Tepuaviag pe kopia ebikevon otnv KAivikry WoxoAoyia/WoxoBeparreia kar tnv
Maisaywyikry WYoxoloyia. Metamruxiakd SimAwua edikevong oTic "Emovséc otny Exrraibevon" Tou
EAANVIKOU AvoikToU [MavemoTtnuiov. AISAKTwE TNG PIAOCOPIKAG IXOANG TOL TUAUATOG ITAAIKAG
[A\dooac «kai  ®ilodoyiagc AN.O ue eabdikeoon otnv  "AfloAdynon  HETAPPATEWDV
VELPOWULXOAOYIKGWV  EQOYQAEiV".  METASISAKTOPIKY) @OoITNToIa  ToL ITAAIKNG  TAcdooag  kai
diNoAoyiag A.M. ue avTikeiyevo ™ "MeTdgppacn SiayvaaoTiKwV TeOT Ae€iAoyiov Kai emixwpIa
mpooapuoyn". Epyalouevn @¢ Epeovntikd AISQKTIKO [oocw@mmkd ToL TUAMATOC ITAAIKAC
A\ ooac kar PiroAoyiag A.M.0.

H Xapig-"OAya NamadomovAov (MTuxio A.MNM.©., MSc & DPhil University of Oxford) eivai
AvamAnpwtpia Kadnyntpia oto Tunua TepuaviknAg TAwooag kar PidoAoyiag Tou
A.M.O. Ta gpeLvnTIKA TNG eVOIAPEOLOVTA APOPOLY OTN AISAKTIKN) TV YAWOO®Y, TNV
TTEWIUN eKPABNoN TNG (6e0TEPNG) EEvng YAWOTAG, TN HeEBOSOAOYIA TNG EKTTAISELTIKAC
EPELVAG, TNV AVACTOXAOTIKA SI6ackKaAia, TIC pabnoiakéc SLOKOAIEG, TNV ekTTaISeLON
EKTTAISELTIKAV KAl TNV ELPpTTAIK) YAWOOIKA TTOAITIKA. H £¢peuva TNG eoTiailel aAAG Sev
TEpIoPICETal OTN PEAETN TNG TEPUAVIKAG WG &EVNG YADOOAC Kal £xel SNUOCIELOE!
EMNVIKEG, QYYAIKEG KAl YEQUAVIKEG ETTIOTNUOVIKEG €PYACIEGC KABWCS Kal PIPAia
(https://users.auth.gr/olgapa/).


https://users.auth.gr/olgapa/

Eleni Pechlivani took her BA degree in Early Years Education. Her MA is in Special and
Inclusive Education, focused on Dyslexia & Autfism. In addition, she holds a Certificate
in Applied Behavior Analysis (ABA) and she has been frained in Behavior
Management. She obtained valuable experience, working as a kindergarten teacher
with bilingual students, a SEN teacher and senior ABA therapist. Eleni currently is a
Learning Specialist at an American International School.

Foteini Rassopoulou is an English tfeacher specialised in dyslexia and other SpLDs. She
works for My Way in Thessaloniki. She holds a BA in English Language and Literature
(AUTH) and an MA | n Special Educational Needs (University of Leeds, UK). She served
as a Dyslexia Specialist in Secondary Education in the UK for five years and worked as
a Research Assistant (University of Leeds) on the REACH Project for the EEF.

H @erteivy PacoomobAou cival kabnyntold AyyAIKaV eEaISIKELUEVN OTNY SLCAEEIQ KAl AAAEC EMA.
Epoyaletar oto My Way otnv ©ecoalovikn. Eival KAToxog mTuxioL AyyAikng Mwooag kai
diAoAoyiag (AMO) ue UETATTTUXIAKEG OTTOLSEG OTIG EISIKEG EKTTQISELTIKEG Avaykeg (University of
Leeds, UK]. EpydaoTtnke w¢ Dyslexia Specialist otnv Aevtepofdabuia Ekmaibevon oto Hvwuévo
BaaoiAeio yia 5 étn kaBw¢ kal wg Research Assistant (University of Leeds) oto REACH Project yia
10 EEF.

loanna Talli is an assistant professor in the Department of Italian Language and
Literature at the Aristotle University of Thessaloniki. She holds a Phd in Psychology from
University of Paris and Aristotle University of Thessaloniki. She specialises in linguistic,
reading and cognifive abilities in children with developmental disorders (dyslexia,
DLD, ASD), as well as in deaf children with cochlear implants. Her expertise is in the
domain of assessment as well as in intervention practices in special education in
bilingualism and in foreign language learning -more specifically in romance
languages-, in which she has several publications.

H Evayyehia Tiyka eival vmowneia SI6AKToE oTo Tunua ITaAkng TAwooag &
diINoAoyiag Tou AMG. Eival katoxog MAE otnv AvBpdtmivn Emkoivevia (Master of
Science in Human Communication) 1mou TnG éxel ammoveunBei amod 1o University College
London (UCL). Eival miroxiobxog Tou TuApatog AYYAIKNG TAooag & PIAoAoyiag Tou
EKMA. AT 10 2005, LTTNEETEN WS POVIUN eKTTAISELTIKOG AYYAIKNG PIAoAoyiag B/Buiag
Exkmr/ong, eve amo 1o 2009 éxel opyavikry Béon oTo Evidio EISIKO EmayyeApaTiko
Fropvaoio-Avdkelio Néag lwviag Mayvnoiag. ATo 1o Lentépppio 2019, eival ammoocTiacuévn
oTo 1o IxoAcio AegdTeEpNg Eukaipiac Aopokol 1oL Asitovpyel eviog Tou [evikoL
Kataothuatog Kpdtnong Aopokou. ITo 610 OxOAEio Kal yia To OXOAIKO éTog 2020-2021,
EXEl aAVaAGPel kaBrikovTa SIELBVLVTPIAC UE AVATTANPWON.

Sofia P. Tsakalidou completed her PhD in Didactics of German as a Second foreign
language at Aristotle University of Thessaloniki. In her research she examined teaching
spelling to learners with dyslexia and focused on developing assessment tools as well
as applying teaching modifications and intervention. She is currently conducting her
postdoctoral research at the Department of German Language and Literature at
Aristotle University of Thessaloniki. Her research focuses on the field of special
education and especially learners with specific learning disabilities. Furthermore, she
has worked as an EFL and a GFL teacher for 20 years in private and public schools in
both Primary and Secondary education.

H Xogia ToakaAisov oAokAnpwaoe TN §I6aKTOPIKN TG Siatpifn, n omoia e€eTalel T SiISAcKaAia
NG opboypapnuévng ypoapng oe uabntéc ue SLOAESIa Kal ETTIKEVTOWVETAI OTNV AvarTuén
epyaAcicov afloAdynong, oTnv €QApUOYr) TOOTTOTTOINCEWY OTn uéBoso Sdibackaliag kai otnv
mapéuBacn, oto Tunua lepuavikng Naoocoag kar @iIAoAoyiag Tou ApioToTeAEioL MaverTioTNUIoL
®eooalovikng. To siaoTnua avto Sie€dyel TN UETASISAKTOPIKN TNG épevva oTo Tunua lepuavikng
MA\aooag kar @iAoAoyiag Tov ApioToTeAgiov [MavemoTnuiov @ecoalovikng. Ta €oevLVNTIKA TNG
evélagpépovral KivobvTal OTOV TOUEQ TNG EISIKNG AYWYNG Kal evEIaPEPETAl ISIQITEQWS YIA TOULG
uabnTég e e1bIKES UaBnaiakég SLOKOAIES. Eival ev evepyeia KaBnyNTEIa FepUAVIKNG Ta TeEAeLTaIa
20 xpovia Kal EXel KAVEI TTOALAPIBUES SNUOTIEVTEIG OE OXEON E TA EPELVNTIKA TNG EVEIAPEOLOVTA.



H BaoiAikn ToeAd civarl yéhog E.E.M. Tou MavemoTtnuiov @ecoaliag kar péAog L.E.M. Tou
EAANVIKOO AVOIKTOU MaVvemmoTNUioL oTo MIML «ETMOTAWES TNG AYWYNACY. LTNV EKTTAISELOT
NG TTEPIAaPPavovTal S0 MACTED OTN AISAKTIKA TWV YAWOOWV Kal TNV Ekmraidevon
EvnAikwv kal AISakToplkO oTnv EISIKA Aywyn. Ta gpeuvnTKG TNG £vEIAPEOOVTA
oLVEEOVTAI PE TN SISAKTIKA TWV YAWOO®Y KAl TOV OXESIAOUO eKTTAISELTIKOL LAIKOL O€
HaBNTEC e NevLPOAVATITLEIOKES AIOTAPAXEG.

Alexandra Valtzidou is an experienced teacher, psychologist and special educator.
Alexandra holds a BA in Psychology, a BSc in Special Education & Sociology, a
PgCert in Health Science, and a MSc in Special Education. In addition to her primary
job functions as a Learning Support Coordinator at an American International school,
she has worked as an elementary and secondary teacher and tfutor, an English
language instructor, a STEAM summer-camp coordinator and counselor, an intensive
ELL program instructor, as well as a seasoned conference presenter and published
author.

Francesca Volpato is an adjunct professor at Ca’ Foscari University of Venice. She has
investigated important aspects of the linguistic competence in Italian of monolingual
and bilingual individuals with typical and atypical language development, focusing
on comprehension and production of complex sentences with unstressed elements
and marked word orders (clitic left dislocated sentences, interrogative sentences,
relative clauses, and passive sentences). She has contributed to the research through
the development of language assessment tools and of protocols for syntactic
fraining.

Zalamitsou Maria is an EFL teacher at Kotsoni Language School in Thessaloniki. She
holds a B.A in English Language and Literature and an M.A. in Language Disorders
and Educational Intervention, Aristotle University of Thessaloniki. Since her graduation
she has taught English as a Foreign Language for about 7 years. She has taught a
wide range of learner levels, both adults and children, including certificate
preparafion classes and learners with language difficulties.



